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Mexdynapodnas supmyarvuas Kongepenyus

MOIIHBIM IICHXOAOTMIECKIM CTUMYAOM AQABHEIINETO oOydeHus 1 CaMOpa3BuTyy,
CTYAEHTOB.

Takum 06pasoM,  OCHOBHBIMM IIpeyMyIecTsaMuy, npeAOCTaBA;IeMmM,,I
My ABTUMEAMITHBIMY CPEACTBaMM OByJeHst KBIPIBI3CKOMY SI3BIKY Kak MHOCTPaHHOMy,
MO>KHO CUMTATh CACAYIOUTHE:

¢ Coeaunenue 3BYKOBOro u BM3YaAbHOIO DsIA0B YK€ Ha AOCTATOYHO PanHey
srame obyuenus A1/A2, yTo mossoaser $opmuposats He ToAbKO AVHIBUCTUYECKy g
KOMIIETEHIIMIO (IrPaMMaTUYecKyIo, AEKCUYECKYI0, POHOAOTUIECKYIO 1 IIp.), HO Takxe
CONMOAMHIBYCTIMECKYIO M IIPaIMaTM4ecKyl0 KOMIICTEeHIMM, NpudeM Aeaath 3To
YCAOBUAX, MAKCUMMAaABHO IPUGAUKEHHBIX K €CTECTBEHHbIM.

e Ilopslmenue MoTHBaLIY oByuaiommxcs.

¢ BosmoxxHocts ONTVMU3UPOBATE YIeOHbII IPOLIECE 3a CYET HDKOHOMUM BpeMeny
Ha 3aHATVIIX M aBTOHOMMBAIINK O0yYeHus],

¢ Yaer auuHOCTHBIX XapaxTepyucTuK  obydamouierocs (uHTpaBepTHOCTL -
OKCTPaBepTHOCTh, YBEPEHHOCTh — HEYBEPEHHOCTD, TTAMSTh I mp.), 4ro crocoGersyer
$opmuposanmIo y Hero mommmo KOMMYHMVKATHBHBIX TaKXe ¥ OBIIMX KOMIeTeH s
(BXAI0Yas 9K3MUCTEHIMAABHbIE — B3TASIABL M OTHOLIGHMS, MOTMBAIs, LI€HHOCT,
yOexAeHusl, AMIHOCTHDIE KadecTsa, M BBPUCTHMYECKME — CIIOCOBHOCTDH TIO3HaBarT
HOBOE, HOBBIX AI0ACiL, HOBYIO MaHEDY. NOBEACHMS 1 UCII0AB30BaTh  ApyTye
KOMIICTEHIIMY B y4eOHBIX CUTyalMsX, a Takxke HaxXOATh, IOHVMIMATh, Iepeiasary
HOBYI0 MHQOPManmio, yMeHWe II0Ab30BATHCS  HOBHIMIL MHPOPMALIMOHHbIMY
TexHoaormsimu) [3, ¢.107-109].

Hoasoas wmror, otmerym, uto cosganue u VICIIOAB3OBAHUE PABAUYHBIX YIeGHbIx
nocobuii ¢ MyABTMMe AVITHOT TIOAARDKKOI Tipy OOy4yeHun KBIPTBI3CKOMY SI3BIKY Kak
UHOCTPaHHOMY ~CO34a€T  ITO3MTUBHYIO arMocdepy Ha 3amsTHy, obecrreunsaer
CUTYalMIO >KYBOTO ODILEHMS ¥ ITO3BOASIET YMEHBIINTS Hatpskenme. CryJenTr
OBA3A€BAIOT YMEHMeEM He TOABKO CBOBOAHO I10Ab30BATHES SI3BIKOM, HO U «4YMaTb» 10-
KBIPIBISCKM. B pesyavprare, mpomecc obyueHst KBIPTBISCKOMY SI3BIKY Y KyABType
CTaHOBMTCS §04€e TBOPYeCKIM 1 YBACKATEABHBIM, & 3HAYUT, U 60aee DPPexTUBHEIM.
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INNOVATIVE PEDAGOGIES IN THE LIBERAL ARTS?
WHAT’S REALLY NEW?

Beyer, Thomas R.
USA, Middlebury, Vermont .
Middlebury College
tom.beyer@middlebury.edu

Wnnosayusrvx nedazozuxa? Kandan xcanarvizot bap? Conzor yaxvimma AKIl-ma axnapammoy;
MeXHOAOZUAAAPOBIY, XedeA DAMYBIHLIY, Hamuxecinde Kozapzvr 0Ky opuindapuinda Gorzan eszepicmep Kuizy
markviza mycin xyp. Maxarada oxy ydepicinde KOADAHOIALIN  KYyp2eH AKNAPAMMYLE  HEXHOAOZUSHLK,
MEOPUACHL MEH NPAKMUKACH KAPACMbIPUIAGD b,

Mitnosayuotirias nedazozuxa? Ymo 1060207 B nocaednee spems 6 CLIA 20p0 06cyxdaromes usmeneHus 6
Mupe 8ulcuiez0 0GpA306ANUS NPOUCX0D e GAaz0daps Gricmpomy passumuro uHPopMayuonHbIX mexHoAozuil, B
doxaade pACCMAMpUsAECs COSPEMENHAR MEOPUS. U HPAKIMUKA npumerenus UT 6 yuebrom npoyecce.

It seems that not a day goes by without another article or news story concerning
education: its cost, the education bubble, the appropriate role of technology, the need
for reform, the threat of new online courses to traditional colleges, successes and
failures, and new initiatives financially supported by foundations or by institutions
themselves to enhance the quality of teaching and learning in higher education.

While a re-examination of self is a regularly occurring phenomenon of higher
education, the current review and desire for perestroika have been in part motivated by
the worldwide financial crisis with its implications for institutions. There is the need
to do more with less. There is a growing concern over competition both inside and
outside of traditional educational institutions. Administrators desire to insure not
only the ongoing financial health of our colleges, but also to explore and exploit new
revenue opportunities. All of this has been accompanied by the extraordinary growth
of technology at an increasingly accelerating pace.

There is no lack of literature on teaching, learning, methodologies, the utilization
of technology, nor of new modes of transmitting information and facilitating
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communication. Books, studies, commission reports, scholarly and newspaper articleg,
conferences, courses, programs, task forces, all contribute to our knowledge (or i,
some cases overwhelm us) with identifying the issues and offering solutions. There jg
always the danger of forgetting that much of this has been said before and thy
sometimes our innovation is new, only because it is new to us, not because of jtg
novelty.

My own biases have been guided by two principles, one I heard many years ago,
and the other one I consider my own contribution. “People learn to do what they
practice doing.” “Education is about making common sense common knowledge.”

Let me outline in some detail a few recent thoughts and responses by institutiong
and individuals to a perceived need for change. The first is the creation of structureg
to improve the quality of instruction or learning. Harvard University has wig,
substantial funding created its

Task Force on Teaching and Career Development with a number of goals:

* “To foster stronger collegial engagement and responsibility for effective
teaching and learning;

* To support pedagogical creativity and remove impediments ¢,
experimentation; _

¢ To regularly account for and assess all important aspects of teaching, advising,
and efforts at pedagogical improvement;

¢ To reward good teaching and contributions to pedagogical improvement at a]]
career levels”

(http://www.fas.harvard.edu/home/content/letter—dean/).

In just this past month Harvard responded to a grant of 40 million dollars with an
inaugural conference for the Harvard Initiative for Teaching and Learning
(http://hilt.harvard.edu/)

(http://chronicle.com/article/Harvard—Seeks-to-]olt/130683/). A report on the
opening sessions highlighted the need for instructors to be aware not only of their
subject content but of the learning needs of students, i.e. to be “doubly expert.” Eric
Mazur of Harvard re-iterated his conviction that lectures with only passive student
response need to be supplanted by active engagement with the subject matter by the
learners  (cf. http://www.npr‘org/2012/01/01/144550920/physicists-seek—to-lose-the-
lecture-as-teaching-tool). In this regard, Mazur is simply drawing on decades of
research in the field of education. The Learning Pyramid indicating that people retain
only 5% of what they hear in lectures, but 90% of what they must teach dates back at
least until the 1960s (http://homepages.gold.ac.uk/polovina/learnpyramid/about.htm).
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Average Learning
Retention Rates.

Saurce: National Training Laboratories, Bethel, Maine

One might also point to the urge for a student-centered approach called for in the
1995 article “From Teaching to Learning,” by Robert Barr and John Tagg
(http://ilte.ius.edu/pdf/BartTagg.pdf). .

Other leading institutions have their own programs of support for encouraging
innovation in instruction. Among them is Georgia Tech’s Center for the Enhancement
of Teaching and Learning (http://cetl.gatech.edu/). Dartmouth College has scheduled
a set of lectures “Leading Voices in Higher Education,” and there is a good selection
of recent writings listed on the Strategic Planning page of Dartmouth
(http://strategicplanning.dartmouth.edu/inform/strategic-planning-library/). D1.1ke
University is using a six million dollar grant from the Andrew W. Mellon Foundation
to support its "Humanities Writ Large" (http://today.duke.edu/2011/06/humanities).
One of the ongoing excellent programs with a valuable “Teaching Handbook” can be
found at Georgia Tech’s Center for the Enhancement of Teaching and Learning
(http://www .cetl.gatech.edu/).

There is also a growing presence on the internet of courses and even entire
programs. Many of them are free of charge and I list some of the more popular below:

Carnegie Mellon (http://oli.web.cmu.edu/openlearning/)

Harvard Open Learning Initiative (http://www.extension.harvard.edu/open-

+learning-initiative)

MIT and MITx (http://ocw.mit.edu/courses/) (http://mitx.mit.edu/)

Princeton (http://www.virtualprofessors.com/directory/university/princeton)

Yale (http://oyc.yale.edu)

Many more of these programs are identified with direct links at The Open
niversity (http://openlearn.open.ac.uk/).
There is an engaging set of video presentations at the Kahn Academy
itp://www khanacademy.org/). Apple offers its own set of podcasts at
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ITunes U (http://www.apple.com/education/itunes—u/) that include courses fro
the prestigious Stanford University (http://itunes.stanford.edu/). Two Stanford
professors recently offered an online course on Artificial Intelligence that attracted
over 100,000 participants and was completed by 23,000. The two have moved from the
University to create a private enterprise that will now offer online courses at Udacity
(www.udacity.com). For foreign language practice and interaction there are two Siteg
that are worthy of attention: Livemocha (http://www.livemocha.com/) and Th,
Mixxer (http://www.language-exchanges.org/). Skype has formed its own educationy)
exchange program (http://education.skype.com/), and it is likely not too long befoy,
we see the internet giants Google and Facebook enter the world of education.

My own college, Middlebury has also begun to re-examine its curriculum, whgy
and how we teach, through the creation of severa] task forces or working groups,
Composed of volunteers from the faculty, staff and administration, the task wag to
develop concrete proposals to foster or encourage “innovative pedagogy” 4
Middlebury. A number of meetings with discussions and contributions from all sig
and a perusal of the latest literature revealed several concerns.

The very terms “innovative” and “pedagogy” can be interpreted in a number of
ways. Does “innovation” refer to something new to the individual, even if a tried ang
true or long practiced in another discipline? Or does “innovation” mean somethip,
untried before? Just because something is “new” does not guarantee that it is better,
While some assume that “pedagogy” presumes student learning, that view is not
universally acknowledged or accepted.

There is an assumption that students do matter and learning is a desirable goal,
Yet corresponding to the creative tension between “teaching” and “learning” often
found in the titles of new initiatives, there are differing opinions on what constitutes
“learning” and therefore how “teaching” in and across disciplines or departments ang
programs fills this need. Many still believe their role to be “teaching,” the delivery of
information in informed ways to those who do not have that expertise. The
derogatory “sage on the stage” would indeed be defended by many a college

professor.

Our teaching styles are as varied as the learning styles of our students. The
instructor must also fit into the equation. We are all at different points on a continuum
= given our status, place in the system, experiences and knowledge. How can we best
help each and every one of us to move forward?

There were several concerns raised by faculty. There are many real and perceived
impediments to experimentation in teaching. In recognizing them as a first step, we
can look for solutions. The structure of Middlebury as with almost all colleges and
universities in the United States and the system of tenure review that places a high
value on the evaluation of teaching by senior colleagues both in the department and
committee making the decision may not encourage tisk taking or deviation from tried

¢

es,
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d proven traditional practices and approaches. The course schedule, thle i?::;l
an layout, the number of students in a class, the system of stu.dent evalua ,
dassroorl?the new teaching guidelines can and sometimes do provide ample re'zaso.n
and eV; viate from the norm. Teaching per se, pedagogy, the approach to teachmg %s
not ifferently in different disciplines, departments and programs. For son}e 1.t is
handled I hat h}; ens, to others it is a necessary evil. Scholars in the field inside
integre tg “c’)f Midclljlzburly play a major role in sending signals on the importance of a
and v le ” that permits students to learn as much as they can fror‘n us.
"mefholdo Ogai’nd its possibilities are evolving so rapidly that it is difficult if not
TEChno'l(y)lgeyto stay up to date, in our awareness of and ability to utilize hardvxiare,
b apps, classroom design, etc. Time is one of our most previous
SOfmarslitief -Ij tilere is always some trade off for when, how, and on what we devote
comﬁllo ady committed and frequently overextended time.

M 'nys ite of the above we are doing a lot, even as we recognize that we can .do

Y]ite,tier. geaching at Middlebury and the leading liberal'arts colleges f)f the Untied
Sres 1 a high priority. It counts toward review, promotion and salaries. Constant
State:irljentation and innovation is already place as seen by the courses of our
ezﬁzagues. Substantial resources are or can be made available. ‘ . .
‘ As a first step we must create a center to promote our commur'nty of teachers an

hing resources. Few if any know of all the opportunities available, and we lack

o gtral effort to identify and share across the College and among colleagues our
:Ec):fc::es and challenges. Second, we need to create some “safe space,” no.t only

hysical space, but a safe space of the mind where risks can be takfen and”f:culure a
goz’sibility. My daughter once turned the sayir.lg “we ‘Iearn by otllrlmlstakes km:lcr)1 tl;\/e’:
question “Daddy, how can I learn from my mistakes if you won t let 1;1e make t )i/e.d
Albert Einstein stated it best “Anyone who has never méde a mistake ;S r;ev&e;hri o

anything new” (http://www.notable—quotes.com/m/m%st'akes.__quote.sc.l ;mb). : erts,
technology can be used most effectively only when training is provided by exp
include other colleagues. , . '

thatIn;l?:/;n:)ften thought aﬂg1 hearing a good paper or program that nothing will
change unless I make a change. So here are my resPIuhons: - .

¢ to search out colleagues doing interesting things and visit their classes.

* to solicit students for their input on what they feel is important to learn.

¢ to put together a list of institutional resources to share.

to take a risk and try something new this semester

* to have students learn through teaching and active engagement. .

There is both a tension and necessary correlation between Wl.lhelm v;n
Humboldt's ideal of Forschung und Lehre. We must be prfspared to relnf;)lrcg t}tﬁ s
importance of learning with support equivalent to tha‘t provided for researc Wi f
our own disciplines. Effective learning and good teaching are the result not merely o
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the content knowledge of the professor, but of the interaction and activation of thy;
knowledge by students. We must recognize that good teaching and innovation entajjg
certain risks, but they must be manageable. Teaching and learning must be made ap
institutional priority.
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YUEBHASI MHTEPIIPETAIINSI IIMCHBMEHHOTI'O UCTOUHUKA

Baaeeea Y.K.
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K.$1A04.H., AOLEHT
valid8@mail.ru

Maxarada areawxir Depexmepdiy, MASMYHYIY CEMAHMUKAADK XaHE NPAMAMUKAALLK NOMEHYUAALH
Awvin Kopcememin xasba xymvicmapvin xasoin yipemydiy, adicmepi Kapacmopoiaadst.

In the article teaching methods are looked at regarding the creation of the secondary speech text, shedding
light on the contens of the primary source in all the fullness of its semantic and pragmatic potential.

AjexkBaTHOE BOCHPMATHE M TIOCAGAYIONIAs MHTEPIIPETalysl IMCLMEHHOIO
MCTOYHMKA TPeOyIOT HEMAABIX MHTEAAEKTYaAbHBIX YCUAMII M aKTMBM3AIlMM DaHee
IproBGpeTeHHBIX HaBLIKOB BepBaAbHOM KOMMYHMKALIMM CO CTOPOHBI Kak 00ydaemoro,
Tak 1 oOydaromero cyopexros. CAOXHOCTh AAHHBIX IIPOLIECCOB YCyryDaseTcs TeM
OOCTOATEABCTBOM, = 4YTO  TIOBMMAaHMe COJep>XaHMHd  OPMUIMHAABHOTO  TEKCT3,
pamxuposanue ero MHGOpMaIuy 10 CTeIleH) 3Ha4MMOCTH, TOAKOBaHMe ¥, HaKOHel,
JukcupoBaHMe UHTEPIIPETUPOBAHHOIO TEKCTa OCYIIECTBAAIOTC B TIpejesax
PYCCKOSIBBIYHOM KOMMYHMKALIUY, T.€. B pAMKaX OAHOM ¥ TOM XK€ SI3bIKOBO# CHCTEMBL
IIOPOI0 COBEPILEHHO HE IIOXOXeM Ha CHUCTEMy POAHOIO J3bIKa MHOCTpPaHHOTO
H0AB30BaTEAs. -
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Toa MHTepIIpeTalyeil IMCHMEHHOTO MCTOYHMKA, & MHOTAAa M ABYX-Tpex
JICTOYHVMKOB  MH(pOpMALM MOHMMAETCs IepPeA0XEeHNMEe INEPBHYHOIO, MCXOAHOIO
rexcTa, NOAAVIHHUKA, B APYTOii, BTOPMYHEI TEKCT, HO B MHON (opMe U B Apyrom
ofpeMe. B OTAMUME OT [ACCMBHOTO BOCHPMATUS TEKCTOBOTO MaTepuaaa, ydeSHas
pHTEpIIpETaLis IPEATIOAATaeT aKTUBHEIN, AHAANTUYECKUI MI0AXOA K HOPOXAEHMIO
xaueCTBEHHO HOBOTO PEUEBOrO NPOM3BEACHNsI. Pe3yaAbTaThl Takoi MHTepIIpeTarn
UKCUPYIOTCA B PasAMIHBIX JKaHpax y4eBHO-HayJIHOI INVChbMEHHOM peuy, HauyyHasl C
cOCTaBACHNS TLAGHOB M 3aKaH11Bas pedepaToM.

Bce >kaHphl yueGHO-HayYHOM MUCHMEHHOM Pedy AOCTATOYHO ITOAHO OIMCAHBI B
AMHTBOMETOAMYECKON  AuTepatype. OTMeTMM, YTO Kaxdas M3 d1ux ¢opm
yHTEPIIPETAIIUI TEKCTa-MCTOIHMKA CAYXMT CBOCOOPa3HO CTYIEHbKOM Ha AECTHUIIE,
peaylieit K TOPOXAEHMIO KaueCTBEHHO HOBOTO — PEYEBOTO  IIPOM3BEACHI.
QopMMPOBAHME  HABBIKOB  MHTEpIIpeTal[My  OCYIICTBAAETCA B caAeAylouesd
[10CAeAOBATEABHOCTH: COCTABACHME I11aHOB ~ COCTABAEHUE pe3loMe — Te3UpOBaHye —
aHHOTUpOBaHME ~ pedepupoBaHme UCTOYHUKOB MHPOPMALHN.

Jas TOro UTOOB HayuyMTh MHOCTPAHHOTO IIOAB30OBaTeAs
MHTEPIIPETMPOBATh TEKCT, IIPUXOAUTCA MATH OT YacTHOTO X ofmeMy, u HaoGopoT.
Tak, obydeHme pedpeprpOBaHUIO Ha IIOPOTOBOM POABUHYTOM ypoBHe B2 HaumHaeTcs
¢ BbABAEHMS HamDo/Aee YaCTOTHBIX S3BIKOBBIX €AMHMII TEKCTa, IIOMCKa CAOB M
BRHpaXEHMIT, HECyLMX KAIOYeBy0 uHGOpMALMIO, uAM MHPOPMATUBHBIX LEHTPOB
TexcTa, NMPOBOAMTCA aHaAM3, a B AaJAbHEMINEM M COCTaBAeHME ACHOTaTHOM, MAM
A€KCHMYECKOT, KapTHl MCTOYHMKA U T.I1. CA0BOM, MCIIOAB3YIOTCA Pa3AMYHBIE [IPUEMBI
KOPPEKLMM, @ B HEKOTOPHIX caydasx u (OPMUPOBAHMI HaBHIKA PaHXKPOBAHMS
MOAy4eHHOM uHpOpManuu. BrisBieHHBIE  SA3BIKOBBIE  €AMHUWIIBL  CTAHOBATCA
MaTepuaioM A4 GoOpMyAMPOBaHUS OCHOBHOM TeMbl M CyOTEM MHTEPIIPETHPYEMOro
HOAAVHHEMKA. APYTMMM CAOBaMM, OHM HaXOAAT IIPMMEHEHMe IPU COCTaBACHNU
ILAaHa TOTO MAYM MHOTO PYHKITMOHAABHOTO THIIA. ‘

Bropoit crymenpkoif yueGHONM MHTEpPIIpETALIMM SBASETCA pe3loMe.
COCTAaBAGHMM pPe3IOME, KaK IIpaBiAO, JNCIIOAB3YIOTCSI Te Xe crocobul momcka
© GynkimonaapHo 3HauMMol uHpopMarmu. [ToacKa3koi CO CTOPOHBI IIPeTIOAABATEAs
 MOXeT CTaTh AMIITh MOAEAL BBICKA3bIBAHMA-PE3IOMeE, BCe CMHTaKCHUeCKMe O3 B
KOTOpO# 3amlOAHSIOTCA BBIABAEHHBIMM KAIOYEBHIMM CAOBAMM M BBIPA’KEHUAMMH,
pasymeeTcs, B Hagaexawledi axryaabHoii ¢opme. Iloaaraem, uto mpuoGpeTeHHbIN
@BBIK  PESIOMMPOBAHMS  BOCIPMHATON MHPOpManuy IPUTOAUTCS  HAIIUM
lyIIaTeAsiM IpY HAIIMCAHMI MHAMKATHBHBIX pedeparTos.

CranoBaenne HaBIKOB TE3UPOBAHMA [eAeCOOBPA3HO IPOBOAUTD € 00A3aTeABHBIM
€TOM ypOBHA (PYHKIIMOHAABHOM IPAMOTHOCTM OOy4aeMpIX, T.e. CIIOCODHOCTM K
POAYIIMPOBaHUIO BOCOPUHATONM MHPOPMALNK, a 3aTeéM HNPOAYLPOBAHMIO Ha ee
OBe COOCTBEHHOTO BhICKasblBaHMsL. DYHKIIMOHAAbHAs IPAMOTHOCTS, Ha HAlll BArAsa,
ASIETCT OAHOM M3 COCTABASIOIIMX KOMMYHMKATMBHOM KOMIIETeHIMM. B cayuae
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16*~ 17" 3 |
- aKpBITHE KOH(DepeHIUH ;
Pernament: :

Bricrynnenue — 10 mun.
Craifli-anpeca y4acTHUKOB:

APMEHMS, Munacsn Csetiana Muxaitosra: svetlana, minasyan
BEHI'PUS, Marouu Huna: magocsi.nyina66

HUTAJISL, ®abuo Konru: slavista723

KA3AXCTAH: shanna313

CIIA, Tomac Baiiep: trbeyerd7

YKPAUHA, I'mbips JTroqMuna Brnagumupossa: lyudmila ]

OTKPBITUE KOH®EPEHIINN

2 mapma, 14"
(bonvuioii axmoeniii 3an xumuueckozo axynvmema)

Berynutenszoe Moneparop: 0. unon. n., npogpeccop
CJIOBO: Cabumosa 3unauoa Kaxbaesna
Brictymienns:

1. baitep Tomac, doxm. ¢punon. mayx PhD, npog., Muonebpu
xomneoc, CIIA, Innovative Pedagogies in the Liberal Arts? What's
Really New? tom.beyer@middlebury.edu

2. I'meipa Jhogmuia BaagumupoBHa, xano. Qunon. nayk,
cmapuiuti npenodasamens, Hayuonanonwiii nedazozuueckui YHUeepcu-
mem umeny M. I1. [lpacomanosa. CeMaHTHYeCKas CTPYKTypa JIByXBa-~
JICHTHBIX TNIATONBHBIX IPEJUKATOB C CEMAHTHKOH BOCIPHATHA M
¢usmonoruyeckoro Aeiicrsus. lyudagmyrya@bigmir.net

3. ExmemoOeepa Jloavuwia BiaagumupoBHa, doxm. gunon.
HayK, npogeccop, Kasaxckuii HayuoHanoHbitl yHuSepcumem um. ano-
Papabu. Matpuua o6ydaromero npoctparcTsa. lvek@inbox.ru

4. Maroun Humua, npenodasamens Corvinus University of
Budapest. 113 akTyanbHBIX Ipo6IIeM TIperoaBaHus DYCCKOTO f3bIKa B
BBICIIMX y4eOHBIX 3aBenieHmAX Benrpun. magocsi.nyina@gmail.com

S. Munacan Csersiana MuxaiiioBna, npogeccop PAE, ED
MOCH. ViccnenoBanye ypoBHS SMOIHOHAIBHOTO MHTEJUICKTA CTyJIEH-
TOB 3KOHOMHYECKUX CIIEIHAILHOCTEHN.

6. Hypmauxosa JKanap Asmanxanosma, doxm. guion. Hayx,
npogeccop, Kazaxckuii nayuonansHolii ynusepcumem um. anv-Dapabu.
Pycckoe npemyioxxenye: aHuMAanus B LIETIAX 00Y4EeHHS.
zhanara26n@mail.ru

7. Caburosa 3unanna Kax6aesna, doxm. gunon. Hayk, npogec-
cop, Kasaxcxuil HayuoHanvbHbIll  yHuepcumem um. ans-Dapabu.
JKaHpBI SIEKTPOHHOH KOMMYHHKAIIMA B YHeGHHKE TI0 PYCCKOMY A3BIKY
B ILKOJIE. Z_sabitova2@mail.ru



