


BC, W ITYECJIBI HC CO6I/IpaIOTC${>).
«OQcobeHHo OTUETIIMBO OTTCHOK JEKIJIapaTHBHOCTHU BBICTYIIACT B PA3IMYHBIX TIOCJIOBHIIAX U IIO-

TOBOPKaX, OCKOJIbKY OHM UMEIOT cBoOEii 1IENIBIO BHYIIUTE KaKyIO-HUOY b OOMENPU3HAHHYIO UCTH-
Hy. VIMeHHO II03TOMY 37ECH 0coGeHHO OOKIUHEI HIPHYACTHEIE (OpMEI ckazyemoro» [2: 104].

B cOCTABE CIIOXKHOTO MPEIJIOKCHUS MOTYT QYHKIMOHHPOBATH YACTH, IPEIUKATH KOTOPEIX BhI-
paskeHBI KPATKAM TIPHJIATATENBHBIM, HO BHE CTPYKTYPBI CIIOXKHOTO TIPE/IIOKEHISL TAKUE CTPYKTYPEI
CaMOCTOSTEIFHO He BCTPEUAOTCS, Hanpumep: JKuboa unxlkleab, sapan unklab - «Cam Mall, Bpex
BEJAK).

[IpuaaTouHOE NPEIOKEHHE MOXKET OBITh IPENCTABICHO X OHUM CIIOBOM - IIPETHKATOM. Hamn-
puMep: Baxvlapanvenana 6aula wapu 6onluka - «Ecim 1 (OTTOTO UTO) COCTAPUTCSH, BOJIK JHCOR
He craHet»; Maxeapuedab 6aulana ylanla xlabuoaba «Ecnma (xorma) IporonofaeTcs ¥ BOJIK B
OTOHB NPBITHET.

HanGonee paclpoOCTPAHEHHBIH THII CIIOXHOCOMMHCHHBIX IPEIOKEHHH Cpeiy patiyOCcKux
TIOCJIOBHIY - 3TO IIPEJIONKEHUE C COSAUHUTEIFHBIMU COI03aMHU -jia. Co103 ~Jia BbIpakaeT CHHTAKCH-
HECKHE CBSI3M Ha YPOBHE CIOBOGOPM (IIPH OJHOPOAHBIX WICHAX MPEUIOKEHIS) U Ha YPOBHE HPE/i-
noxennit. Hanpumep: Bawa zonvle ulunu 6yxvyzena, awe 2unvle unara tiuxyzena «bes chiHa
JIOM IIyCTh HE OCTaHeTCsi, 6e3 JOYepH W MaTh IyCTh He ocTaneTcsy; Tuamapunla ulynuna xveapy-
ze, wywiyrkluzenla noenna mlunyze «B rpssp mieTHel He yAapsid, i B CHTO BOJIbI He HaluBai».

Co103 -JIa B OTJCHBHBIX CIydasX MOXET ObITh IPUCOCHAHHEH K OJHOMY M3 CJIOB TOJBKO OIHON
yacTd (0OLMHO BTOpO#). B 3TOM ciydae 4acTo BBIPAXKAIOTCH COSTUHUTEIBHO-TOXIECTBCHHEIC OT-
HOIICHUS ¢ ycHIeHneM kareropuanoctu. Hanpumep: Jy60o bauen eyzvyze, bauunodcyzand ebam-
daxwvabe «He croif Ha cBoeM, cobecemHnKa Toxke ciaymaity; Ilodaborvlabeu 602v0 200a, Ouc-
Kunnvepna unylu waxabuoab 26ada «I110X0ro MHOTO, HO XyIKe BCETO OCTHOCTEY.

TaxuM o6pa3oM, NpHBIEYEHHbI /I HaydHOH paboOThI IapeMHONOrHYEeCKuil MaTepyal parT-
JyOCKOro roBopa, COOpaHHEIH HaMU M3 YCTHOM pedM HOCHUTENCH ITOrO S3BIKA, OTPAXKACT BIOJIHE
0OLEKTUBHYIO KapTHHY HapeMHOJIOTHYECKOH CHCTEMBI HCCTIEyeMOro S3bIKa.

TT0C/IOBHIIBI PATIYGCKOro TOBOPa MMEIOT JIMNIIE yCIIOBHBIE IPaHM ¥ OTHOCATCS K paspsiy @F co
cTpyKTypoil mpeanoxerns. Ouu ormdaiorcs of ®F co CTpyKTypoi cloBocoveTaHHH HATMINEM B
HUX TPeIUKATHBHEIX IIEHTPOB U cBOeoGpasHoil opraumsanueil Boel cTpykryphl. Coeobpasue moc-
JIOBHI] CO3/IaeTCsl alTATepanueli ¥ alleropudHOCTHIO 3HAYCHHH CIIOB, a Takke CIeNnpUYECKOR HH-
TOHAIIUCH.

Ilo HanWumMio B COCTaBe IOCIOBHILI OJHOM MM HECKONBKUX IPEOUKATHBHEIX SIUHHI IOApas-
JIEISIOTCS HA IPOCTHIE M CJIOJKHBIC HPEIOKCHHS, KOTOPHIE B CBOIO OYEPE/ib, 110 OTHOIICHHIO K BbI-
pakaeMoil JeliCTBUTEIBHOCTH TOAPasieli0TCsS Ha yTBepAUTENbHble U oTpularelnbhbe. Ilo nenn
BBICKA3bIBAHMSA IIOCIOBHIBI POTHBOIIOCTABIAIOTCS] ITOBECTBOBATEILHBIMHE, BOIIPOCHTEIBHLIMU H

HO6}’,HI/ITCJIBHBIMI/I IIPEIOKCHUAMU.

Cnucok nCmo/ib30BAHHOH JJUTEPATYPhI:

1. Maromemxanor M.M. Ouepxu 110 (pa3eoniorny aBapckoro si3sixa.- Maxadkana, 1972.
2. Cauor M.C. PasBepHyTHIe UNIeHE! IIPEUIOXKEHNs B aBapckoM si3bike //SI3pixu Jlarectana Ne 2.- Maxaukaa, 1954,
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Prof. Thomas R. Beyer
Middlebury College, Middlebury Vermont, USA

LITERARY STUDIES IN THE DIGITAL AGE

I have been teaching Russian literature for thirty-five years. Most often my students have read
discussed and written about the texts in English, for it is impossible for those who begin their stud;i
of Russian only as first year students to achieve in twelve months the linguistic abilities to read
Anna Karenina in Russian. In my course on Russian Literature’s Golden Age, the 19™ Century from
1830 to 1880, the syllabus has rarely changed. My primary goal has been and remains for students
to acquaint themselves with the outlines of the development of Russian literature of the period, to
read a number of key works, analyze and discuss those works, and organize their thoughts to
articulate them to others orally and in written form.

Let me describe the process way back then and then fast forward to the course today. While the
core and content has remained the same, the form and format has changed dramatically.

Literature courses began with a reading list. This is one element that has largely been a
constant, the so called “canon” has remained constant: Pushkin, “The Shot,” “The Snowstorm,”
“Station Master,” “Amateur Peasant Girl,” and “The Queen of Spades”; Lermontov, Hero of Our
Time; Gogol, “The Nose,” “The Overcoat,” and Dead Souls; Turgenev, Fathers and Sons;
Dostoevsky, Notes from the Underground and Crime and Punishment; Tolstoi, Anna Karenina.
When time has allowed in a twelve week semester, some other works have found their way in,
including Karamzin, “Poor Liza”; Goncharov, Oblomov; and Chernyshevski, What is to Be Done.
When I have been eager for variety I have replaced the above novels by Dostoevsky and Tolstoi
with The Brothers Karamazov and War and Peace.

Thirty-five years ago I ordered paperback copies of the books that students purchased,
relatively inexpensively at the time. Readings were assigned, students carefully underlined or
highlighted their texts, wrote notes in the margin, and came prepared to discuss the text on class
day. I usually provided a list of questions or points to be examined, and at the beginning of class
lectured briefly giving a general outline of the writer’s life and works and mention of essential
critical resources. Since a key to productive discussions was having all students read the text before
class, there were regular in-class quizzes (something like Russian roulette). In a single semester
Stufients might write two or three papers of varying sizes from three to five pages, with a long
assignment of 2500-3000 words for the final class.

Today’s course builds on the rapid changes, in fact ongoing developments in the digital age—
changes in our students, our pedagogy and the nature of information. I begin with a recognition that
education is mostly about learning, rather than about teaching. Students today are far more visual
than verbal, more digitally literate and often more knowledgeable about technology than their
teachers. The English word “educator” derives from Latin ex-ducere meaning “to bring out, to lead
forth.” My new role is to be a leader, a guide through the flood of available information.

Imagine, for example, someone dropped off at the Library of Congress in Washington or the
Russian State Library in Moscow. The very availability of works would not in itself guarantee a
well-rounded education. In fact the availability of so much information can be overwhelming and
Counterproductive. Students can drown in a literal flood of primary and secondary works.

But the possibilities, we should admit, seem limitless. On my computer, laptop, i-Pad, i-Touch
or even my “smart phone” I can download almost any text by Dostoevsky, check my memory of his
b19g1“aphy and bibliography on Wikipedia, view pictures of Fyodor Mikhailovich or of places and
objects related to his works, pull up a map of St. Petersburg, listen to readings of his works or
lectures by renowned scholars, and watch video clips from films of the famous novels. I can do all
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my office, at home, or in a doctor’s office waiting patiently, or an
My students and I can do this regardless of the time and place and in
ends well beyond the three class hours a week when we

of this in my classroom, in
airport, or in a moving vehicle.
fact the contact between them and me ext

are physically together.
Our three hours togeth
time is reserved exclusively for what cannot be elsewher

have been read ahead of time by all. ‘
Everything else has been moved to a digital platform. The core element of the course is a blog

that permits interaction between my students and me and for them among themselves. The blog for
my current class begins with an introduction:

To study literature is to read and think about the works. Writing is a way to
organize thought and communicate to others those thoughts. The blog is our way
to share with one another our reactions to the literature we will encounter. Take
time to read the assignments, organize your own thoughts, read the comments of
others, and share with us your own words. Your entries should be well written
prose, with no technical mistakes. Please consider that your comments will be
available to members of the class and perhaps others in our community. Be

honest, but as reserved as if you were writing a postcard.

er weekly are the most precious of commodities and consequently this
e—the face to face discussion of texts that

This is accompanied by my expectations for the course, the schedule, the reading list and links
to the primary works of literature. Middlebury is particularly conscious of the costs to the
environment of paper and by providing e-texts we save trees. There is an additional section in

which I pose a question or topic before every class and students respond with short one-page (250

word) replies before each class. This permits me to check on their reading of the text, and it offers
me an opportunity to identify and correct where students are misinformed or ill informed on aspects
of the content of the text, the cultural references, etc. All of these can be addressed in class. The
public nature of the writing, I have found, leads to better writing—an indication of better thought
and the natural desire of our students to excel. Consequently they read each other’s work and try to
improve their own efforts based on the work of fellow classmates. While at times this blog has been
available throughout the web, I have recently closed the blog exclusively to students in the course.
Students are increasingly concerned over privacy and the digital trail they leave behind. If they are
not aware of it in the first years of college, they become increasingly aware that employers are
likely to search Google and Facebook to form a picture of the prospective employees.
Let me share with you a few of my daily class assignments and the student responses:

My question: When you have read Part I of The Notes from the Underground and the first part
of Joseph Frank’s article, then familiarize yourselves with Existentialism (Wikipedia believe it of
not is good place to start). So armed, re-read the footnote in Frank drawing on Hirsch’s definition of
“meaning” and “significance.” Since Frank attempts to provide the meaning of the text, let your
own response be to its significance for you. The Underground man desires a debate—give it to him.
You can accept or refute his assertions on “two times two,” “The Crystal Palace,” “the toothache,”
“the anthill,” “free will,” or whatever other topic might strike your fancy. (300 words is plenty—we

do want to discuss the text!)

Student response: “As Frank points out the major philosophical question the underground man
struggles with is that of determinism and the meaning that can be prescribed to a life preordained
completely by natural law: “My anger, consequence of the damned laws of consciousness, is subject
to chemical decomposition. As you look, its object vanishes into thin air, its reasons evaporate, the
offender is nowhere to be found, the affront ceases to ban offence and becomes destiny, something
like a toothache, for which nobody is to blame, and consequently there remains only the same
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outcome, which ig banging one’s head as hard as one can against the stone wall.” The trivi li

which humE}n actlc?ns are based is a major concern for the underground man an'd is a co1 thattity'on
factor to his destituteness. Adhering to the d’Holbach school of thought, which diélt rt1 utl_ng
supremacy of cause and effect, is clearly claustrophobia inducing and it, largely deﬁiles tge
underground man’s character. While being aware of the limiting nature of existence is prefer eljl o
the underground man, he still admits to envying the men of action who treat the wall)l lessa o
obstacle and more as a natural barrier that marks the ends of their ambitions. In this way we oo an
undercurrent of existentialism and scholars of Nietzsche would most likely argli’e thaslte etﬁn
undergrqund man’s conflict with the wall is a result of his yearning to transgress the no ?
boun@anes of human existence and achieve Ubermensch status. Yet since the underground mmrfl
50 pajpfully aware of his bondage to natural laws and the walls that surround fhem he is rillndls
pathf:t%c and subjected to his very own absurd social behavior. It is the rejection of’ existenca ’
precipitated as Frank points out by a rationality derived from “hyperconsciousness” — that i s
the underground man a dejected figure.” e

My question: “In Anna Karenina Tolstoi gets into everyone’s mind, even Laska’s—the dog
Yet eac!n sees the world .and events in a different light. Tolstoi sees the irony, hypocrisy anoi
‘s‘uperﬁglgth gf co'nvent‘lons: societal, religious, legal. He also employs a technique c’alled

det:[a;:mhmézatlon in which a common occurrence is presented from a unique perspective so that
we the readers can experience the old and familiar in a refreshingl
learned from the assignment?” Ey newway. What have you

Student response: “Tolstoy succeeds in defamiliarizing or foregrounding the text (th
backgrougd of yvhich is the Russian elite community in the city and country in the late 1800;;
through his agile manipulation of third person omniscient narration. By presenting situations
through the thpughts and commentary of the characters involved, one is immediately forced to
question what is fact, what is interpretation and what is delusion. Indeed, it is rare in this immense
novel for the regder to be provided with an objective recounting of events—rather the events are
defined by reactions to thf:m. As Ben noted, the book essentially concerns itself with gossip and
iSsoailr)1 oglera wor?hy drama, infused with the thematic and symbolic complexities of great literature. It
redeemiz reacltlogf and dfaepest thoughts of the participating characters that we can find any
" subtigé Zila uz; ; m.aterla-l. When Anna ar'ld Vronsky escape to Italy, we can find value in their
love; ot 1tssa 1shact10n—-——Jus.t as wben Levin wanders the frigid streets in a delirious daze of love,
s otherw'ls S p;rh.aps solely in fiction. Howeve.:r, Tolstoy does not allow for the reactions (subtle
utaposs 1se) o- 1ls chgracters to be tl}e sole qurmants, dictating where the story will go. By
Y andg g;e;;;;) (ljizr,nattgmes tIltllundame issues (Levin’s agricultural work) with heightened literary
emotonal rea e an,d erc:) tiacude(;rgteaves a very large tapestry of social norms and conflicting

o fg’rtﬁililrr;e students come to clgss I will have. also provided them with additional materials via
biographies Sfop e-tﬁkgts or other enrichment m.aterlgls. They will be expected to have consulted the
likely 1 tho' ushkin, Gogol, etc, and also identified any other valuable resources. Students are
Metropolita nelf) responses to point out current day relevant sites, such as a New York City
Pushinis “Tp pSe;a Ilerformance of Gogol’s-, ”The Nose.” They may have watched an excerpt of
the fime. e eﬁ o‘r,1 and form'ed a meptal image of Silvio and the Russian military and gentry of
understa;ld h00 en play an online version of Faro, the card game in “The Queen of Spades” to
all of th dOew one wager whe'n dogbled can reward one first threefold then sevenfold. Note that
or is traditii ;1:1’[ ;e;lg;; r?gg:;f;% su}z}}:ler&en’[s, eltll_lances and enriches the reading experience.

) , for the blog entries requi / -
Orgal(l)lzed Tesponses to literature in a semester. ¢ quire over twenty thoughtful, well
N major part of the learning experience is the final project. Project based education is not
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new, but the ability to do a project that is viewed notﬁonly by the instruf:tor and fellow gtudents but
by potentially thousands worldwide impacts dramatn;ally on the qua.hty.of those pro;ects: In an
attempt to respond to abilities of students and the reality that 1nforma’F1or} is shared ‘today prlmar_lly
in digital form, I ask that students form groups and prepare some significant project on Russian
literature that will be in the public domain and make a significant contribution to our knowledge got
ch writer, text or times. The only requirement is that it not be a text based paper of 25000 words and
it cannot use Power Point (something for the elder generation) or just a simple webpage (something
my students were doing in schools when they were seven years old). Nor do I identify the
technologies for them. First and foremost, these are changing and developing daily. Second,
students know these things far sooner and better than I do. The results are nothing short of awe
inspiring. Here are but two examples with links to the project and the students’ description. .

Our international staff succeeded in compiling a high quality website that touches upon various
aspects of Russian life, such as ideologies, life style along with politics, in 19th century to create a
sound background knowledge for the literature in the reader’s mind. Furthermore every book and
author read in this class are presented individually. Rather than repeating what can be found online
already our page aims to provide a platform to connect those who are interested to more detailed
websites and interactive ways of approaching 19th century Russian literature.

We hope to have accomplished a way of connecting 19th century literature with 21st century
readers. http://21centuryguide. webs.com/.

gaoks

i 1deotory
T ptesle.
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A second group created fifteen lectures as podcasts including analytical, historical, and
piographical  information on Turgenev and his work and posted them to
http://turgenevtalk. wordpress.com and the iTunes store.

ciast Catagories - About the Podoasss »
This serizs of podcasts was
peaduced a5 cumulative projed on
Yargensy for our course on the
Lolgen Age of Russian Ltersture
with Professor Thomas Bever at
Middlebury Caliega. We hope that
discussions and parformences
wifif add 1o the intelligent discourse
on e Hfe and works of Turgenay,
d are meant 10 2 uted as &n aid
our fisteners in thel resegsch

@ RES% - Rocent Podasis »

icomes 0 Turgeney Talk
10
Turgeney's Blography, Part
Cuerview Febryary 17, 2000
irgenev's Blography, Pan i -

& Welcome o Turgsney Taik.

Early £ie Februaey 18, 2009

Y Totisten to our podcasts you may. .

1. WesH ut on fTunes 1o subscride to cur

ootoast. Turgenay's Gography, Fant iy -
The *Gentle Barbasian’ February
20, 2099

2. Explore the pages under "Podcast
Categories” to the rignt and listen to
episedas by topic,

3. Subscribe to our RSS Fead zt ture

. P ke Econnmics

& Russtan), Casey Mahoney

Wusslan & Education}, and Ashiey

Quisol Political Science & Russian).

We ar¢ fout saphamores at

datedury Cotlege in Micdiehury,

v TurgenevTalkifaed, xml
and downtoad individual podeasts
ONLO YU COMpPULRT,

Dot farges to explore the additional content of
:  out webslie, and please feel froe to comment on

anything that interests you.

Laméa), You can download
ries at ITungs.com; downlioad.
For ather wouhieshooting Issues,
amail the welmaster ar
TurgenevTatk@gemall com.
Lredits «

S & Commerns {3

Top Clicks » et a free blog at Words

Thema: Frordste by Peterandre.

commmumty. mizkiinbury oths/

Students in the past four years have produced over twenty projects that have ranged from
Google Earth maps for Crime and Punishment and lectures available on iTunes to Facebook and
other social networking sites for Lermontov’s Pechorin and Tolstoi’s Anna Karenina. This has
helped insure that students achieve depth in one area in addition to the breadth of the course
readings.

Let me summarize the key points that guide my methodology in the 21% Century.

¢ Students need to be active participants in their education.

The new paradigm is verbal and visual.

The web has provided a democratization of access to resources.
Educators must lead students through the flood of information.
Students own this technology more than we do.

The audience extends far beyond our classrooms.

Our students can do more and can be effective readers and writers in the digital age, if only we
¢an engage them and the technology in ever changing ways. The great American bard and poet of
My generation, Bob Dylan, said it succinctly: “The Times, They are a Changin’.”
(http://www.youtube.com/watch?v=10U7M40eSRM& feature=related).

For questions and additional information contact me at tom.beyer@middlebury.edu.
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